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SUMMARY. 
A STUDY OF THE USE OF LESSON PLANS IN 
HIGH SCHOOL TEACHING 
INTRODUCTION 
A successful teacher must poeeeee certain abilities 
and habits - and by no means the least of these is the abil¬ 
ity to apply theoretical knowledge to aotual teaohii^ situa¬ 
tions, Practice must be associated with precept and precept 
with practice and it is the combination that is effective. 
Educational theory, if not workable in practice, loses its 
value. 
Is educational theory practical? This broad question, 
considered in only one of its numerous phases, is the sub¬ 
ject of this problem. It is admitted, of course, that a 
generalization of the whole cannot be made from one example - 
but one example can be a slight indication of what may be a 
general trend. The purpose of this study was to determine 
whether a particular phase of educational theory is being 
carried out in practice. The particular phase selected was 
that of lesson planning. Do teachers actually plan taeir 
work as carefully and in as great detail as educational 
authorities and textbook writers would have us believe is 
necessary? Are teachers generally agreed that such planning 
is necessary? What differences, if any, exist in teachers* 
lesson planning according to subject taught or length of 
teaching experience? Is there any general agreement among 
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teachers ae to the beet type of leaeon plan? What, In ehort, 
do teachers find to be the beet waye of leaeon planniig for 
them, regardless of theory? These were a few of the quest lone 
to which answers were aought in this study* 
This particular topic was selected because of an interest 
in lesson planning procedure aroused during a practice teaohiig 
period* At that time lesson planning was made the main objec¬ 
tive of the practice teacher in conformity with the supervising 
teacher*s instructions. A question arose in the mind of the 
apprentice teacher as to the necessity and value of such de¬ 
tailed planning in actual teaching* Because of this the 
answers to the questions mentioned above will be a source of 
personal interest as well ae of information* 
DEFINITION 
For the purpose of this study a lesson plan was defined 
as any written evidence of planning - no matter how minute. 
In every case where it was poseible, lesson plans were exam¬ 
ined in order that concrete evidence might be obtained as to 
the way in which teachers write up their plans. Where writ¬ 
ten lesson plans of some type were not used, an attempt was 
made to ascertain in what ways these teachers planned. 
These cases were few. 
SCOPE 
It was decided to limit the study to high schools in 
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order to obtain a somewhat unified body of Information. 
There was no attempt made to use high schools of the same 
size nor was any on© subject used as a basis for study. 
In this way It was thought that a broader and more general 
picture of lesson planning procedure oould be obtained. 
The high schools used in the study were those In 
Holyoke, Northampton, Easthampton, Amherst, and Hadley, 
Massachusetts. 
TABLE I 
SUBJECTS REPRESENTED IN 3TUDY 
Subjects Teachers 
English 20 
History 10 
French 10 
Business 7 
Mathematics 6 
Biology 4 
Latin 4 
Social Studies 3 
Chemistry 3 
Manual Training 2 
Home Economics 2 
Physics 2 
Speech 1 
Music 1 
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tabu: ii 
YEARS OP TEACHING EXPERIENCE REPRESENTED IN STUDY 
„ , 
Years of Experience Teachers 
Over 10 
^5 
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3-5 & 
1-2 10 
In all of the high schools studied some definite form* 
had been suggested to the teachers for their lesson plans 
but In only one of the schools (Easthampton) were the teach¬ 
ers required to follow a certain form and to submit their 
plan books to the superintendent every month. In this 
school plans had to be composed of (1) Aim, (2) Procedure, 
and (3) Assignment. These could be written up as briefly 
or in as great detail as the teacher wished. 
REVIEW OF LITERATURE 
There were no articles or studies found in the Read¬ 
ers Guide to Periodical Literature or the Journals of Educa¬ 
tional Research which gave any information or background for 
the subject of this study. The idea for the problem was an 
original one and not suggested by any study or text. 
PROCEDURE 
The contact-survey method was employed In completing 
the study. The answers and results to be stated were ob- 
- 5 * 
tained from two sources: (1) Personal Interviews with high 
school teachers and (2) Questionnaires filled out by the same 
teachers to supplement the Information obtained In the Inter¬ 
views. The personal Interviews were used (1) as a means of 
Interesting teachers In the problem and securing their coop¬ 
eration In filling out the questionnaires and (2) as a means 
of allowing the teachers to discuss their lesson plans in a 
general way. In this way the questionnaires, demanding more 
or less definite answers, could be interpreted and qualified 
in the light of the information given In the interviews. 
The questionnaire used was made up of those questions 
the answers to which it was thought would give the clearest 
and most complete picture of lesson planning practice. 
Question six was formed from those items which seem to be 
accepted as necessary for the theoretically good lesson plan. 
The information acquired from the questionnaires and 
interviews will be presented in the following way: Each item 
on the questionnaire will be considered separately. The data 
concerning the item will be presented in the form of a table 
or in a paragraph summary. This data, will be discussed as 
fully ae the information at hand allows. Anything which 
seems to have a connection with the particular item or seems 
to be of interest in the light of the item will be presented. 
Such things as years of teaching experience, subjects, etc., 
will be considered here. Finally# a general summary of all 
the information collected will be made and any general con¬ 
clusions which can be drawn from the assembled data will be 
stated. 
DISCUSSION OF DATA 
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DI3CUS3I0N OF DATA 
For the purpose of analysis of the data secured on 
the use of lesson plans the process of examination of eaoh 
question is followed serially as they occur in the question¬ 
naire used. 
FREQUENCY OF USE OF LESSON FLANS 
Q,. I. Do you use a written lesson plan of some type! 
( ) Never? ( ) Occasionally? ( ) Always? 
TABLE III 
Answers Number of Teachers 
Never 2 
Occasionally 5 
Always 65 
DISCUSSION 
One of the teachers who Indicated on the question¬ 
naire that he never used a written lesson plan gave out in¬ 
formation in the interview which qualified his statement 
somewhat . Tills teacher draws up a plan for a year’s work, 
following the textbook entirely and planning his assign¬ 
ments accordingly. He makes no other written lesson plans 
but follows the year’s outline. His field is Social Studies. 
- 7 - 
The second teacher to signify that ho never uses a 
written lesson plan is an Instructor in Music. As far as 
could be ascertained he makes no written plans - yearly, 
weekly, or daily - but does form some kind of a mental plan 
for his work. The nature of the subject taught is given as 
the explanation for lack of written plane. 
SUMMARY 
Evidently this group of teachers believe in written 
lesson plans, since of them use such plans always and 
6.6^ use them occasionally. This leaves only 2.7^ of the 
teachers in the group studied who never use lesson plans. 
LENGTH OF PRESENT PLANNING PROCEDURE 
Q. II* If you do not now use a written lesson plan of some 
type, approximately how long was it after you started 
' 1 
to teach that you ceased to use such a plan? 
TABLE IV 
Subject Taught Years of Teaching Answer to Question II 
Experience 
Social Studies 
Music 
Home Economics 
Manual Training 
Over 10 
6-10 years 
6 - 10 years 
Over 10 years 
Never used lesson plans 
Never used lesson plans 
Never used more than 
occasionally 
Never used more than 
occasionally 
TABLE IV (Continued) 
Subject Taught Years of Teaching Answer to Queatlon II 
Experience 
Business Over 10 
(Typing, Shorthand) years Began to use only oc¬ casionally after two 
years 
Biology 6—10 years Aftor four years 
English and Biology 6-10 years After one year 
DISCUSSION 
The above chart lias several Interesting pointswhlch 
should be noted. 
1. It would seem at first glance that the subjects in 
which written lesson plans are never used or only occasion¬ 
ally are those in which laboratory work as In Manual Train¬ 
ing, Home Economics, and Biology, and performance drills as 
in Music and Business, do away with definite planning for 
every class period. This conclusion might be drawn if it 
were not for the fact that these subjects are taught by other 
teachers who always use lesson plans - for laboratory as well 
as lecture. The differences, therefore, must be as much an 
Individual teaching as a subject one. 
2. The example of the Social Studies teacher must always 
be considered in the light of the information given in I. 
3. The Music, Home Economics, and Manual Training teach¬ 
ers when they first etartsd to teaoh adopted the procedures 
which they .till follow. The last two see no reason for writ 
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lng out lea eon plana for laboratory v;ork. 
The teachers of Business, Biology, and both English 
and Biology adopted their present procedures after one or 
more years of teaching. They use written lesson plana now 
for certain types of work. 
SUMMARY 
Table IV shows that the seven teachers who never or only 
occasionally use lesson plans have followed their present pro¬ 
cedure In this respect for varying lengths of time: the two 
teachers who never use plans cannot recall ever having used 
them, two of the teachers who use plans occasionally cannot 
recall ever having used them more than occasionally, and 
finally the remaining four teachers who now use plans only 
occasionally ceased to use them always after one, two, and 
four years of teaching. 
* 
REASONS FOR OCCASIONAL USE OF PLANS 
Q. III. If you use a lesson plan occasionally, please state 
under what circumstances and why. 
TABLE V 
Subject When and Why 
Horae Economics In every class except laboratory. Necessity for planning vdien whole 
class participates In same work. 
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TABLE! V (Continued) 
Subject When and Why 
Manual Training When summary of topics has to be made. 
Teacher must plan in order to tie up 
loose ends. 
Business When some special outline assignment 
Is to be given. Teacher must organize 
material and guide class. 
Biology For lecture work. 
Biology and English To cover a big topic in a short time. 
SUMMARY 
The five teachers who use written lesson plans only oc¬ 
casionally lmve individual reasons for their procedure which 
Include: use of plans for lecture work in Home ’Economics and 
Biology, summaries of work in Manual Training, work on special 
topics in Business, and rapid coverage of an extensive topic 
* 
in Biology and English. 
DISADVANTAGES OF LESSON PLANS 
q. xv. If you never use a written lesson of some type, you 
must feel thnx there are disadvantages to using one. 
Please state your three most important objections to 
the lesson plan. (Everyone is invited to answer this 
question.) 
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TABLE VI 
Objections Number Objecting 
Routinizee class 
Takes too much time 
Revision always necessary 
Unnecessary 
Practicality dependent on 
ability of class 
14 
10 
g 
7 
6 
DISCUSSION 
Everyone was invited to answer this question because it 
was thought that even those using lesson plans might see some 
disadvantages to then. The following points should clarify 
the chart; 
1. Fourteen teachers objected to the fact that written 
lesson plans can help to make class work too much of 
a routine matter. When one is intent on following a 
lesson plan, there is little room for the inspiration 
of the moment. The plan If not flexible enough tends 
to make work stereotyped. The plan must not control 
the teacher - It is not an end in itself but a means 
to more effective teaching. The best thing to know 
about a lesson plan Is when to desert it. 
2. Ten teachers believe that written lesson plans take 
too much time. Especially where several different 
- 12 - 
subjects or different divisions of the same subject 
are taught, a teacher cannot afford to spend too 
much time in writing out lesson plane. The time 
could well be spent In more important things which 
would help the lesson more tJian a plan. 
3. Eight teachers found that one disadvantage of lesson 
plans wee that revision of them was always necessary. 
Anything which comes up in class which the teacher 
has not foreseen will upset the lesson plan and make 
changes necessary. A teacher must realize that moot 
of the time she will not accomplish her aim as set 
down for any one lesson 
4. a.^even teachers stated that they thought a written 
lesson plan was unnecessary but of the seven only 
three were among the seven who never or only oc¬ 
casionally used a plan. Four teachers (evidently) 
question the necessity of a written plan although 
maintaining that they always use one. 
b.The reasons given for a lesson plan oeing unneces¬ 
sary were as follows: 
(1) Lesson planning cart be done just as well 
mentally as in writing. 
(?) Various subjects, such as hathematlcs and 
Business do not demand written planning be¬ 
cause of the consecutive nature of the work. 
(3) Alms, objectives, illustrations, etc., should 
always be In mind for all lessons. 
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5» Six teachers cited as a disadvantage of lesson plana 
one closely connected with 3, that the practicality 
of a lesson plan Is always dependent on the ability 
of a class and on how quickly the class grasps the 
work at hand. 
hotel Thlfl is simply a concrete example of one 
instance in which revision is necessary 
according1 to circumstances which arise 
during the class. 
SUMMARY 
From the teachers who answered Question III five objec¬ 
tions to a written lesson plan were obtained. Fourteen teach¬ 
ers found a lack of spontaneity in class work when lesson 
plans were used, ten felt that writing lesson plana took too 
much time, eight that revision of plans was always necessary, 
seven that written plans were not necessary, and six that the 
practicality of a plan was too dependent on the ability of a 
class. From this it can be seen that although 6& teachers 
always use a lesson plan, some of them have objections to 
the plan. 
TYPE OF LESSON PLAN USED 
V. If you use a lesson plan at all, indicate of what type 
it usually in*. 
( )a. Diagram ( )b. Outline ( )o. Notes ( )d. Any 
other type 
- Ik - 
TABLE VII 
Type Number Using 
Outline 2k 
Notes 17 
Outline and Notes Combined 32 
DISCUSSION 
None of the teachers questioned use the diagram type 
of plan which is the most detailed type. The differences 
between a lesson plan of notes or an outline is very slight 
as far as could be seen from looking at teachers’ lesson 
plans. The difference is a matter of emphasis: the outline 
places emphasis on order without too much elaboration of 
topics; the notes are more detailed. As can be seen from 
the chart, thirty-two teachers use a combination of outlines 
and notes. Probably more than this number use both notes and 
outline although they are accustomed to think of their lesson 
plans in either one of the two ways. 
SUMMARY 
Table VII shows that the teachers in this group use one 
of three types of lesson plans: outline, notes, or a combi¬ 
nation of the two. Twenty-three percent use the notes, thirty- 
three the outline, and forty-four the combination type. 
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ITEMS INCLUDED IN PLAN 
Q. VI. If you use a lesson plan at all, how many of the 
following Items do you Include In It? 
TABLE VIII 
Items Number Including 
Assignment 55 
Questions 3^ 
Method or Procedure 32 
References 31 
Review 30 
Purpose or Aim 27 
Illustrations 21 
Estimate of time to he 
voted to various parts 
the lesson 
de- 19 
of 
Summary 17 
DISCUSSION 
The highest percentage - 75# “ of the total group of 
teachers was found In those Including the assignment In their 
lesson plans. After the assignment group there is quite a 
space until Questions appears. The next four items are found 
In close order. After Purpose or Aim there Is another Jump 
so that Illustrations, Estimate of Time, and Summary make up 
the last group. 
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SUMMARY 
The teachers In the group studied Indicated that they 
used certain Items In their lesson plans In the following 
order of frequency: 
75/* Included the Assignment 
Included Questions 
44$ Included Method or Procedure 
42$ Included References 
4l$ Included Review 
37/S Included Purpose or Aim 
29$ Included Illustrations 
26$ Included Estimate of Time 
23$ Included Summary 
Only one Item, the assignment, was Included by more than 
half of the teachers. 
RELATIVE IMPORTANCE OF ITEMS 
q. VII. A. Which one of the items in Question VI do you con¬ 
sider the most Important to the success of your les- 
» 
son plan1? 
TABLE IX 
Item Most Important to How Many Teachers 
Assignment 26 
Method or Procedure 12 
TABLE IX (Continued) 
Item Most Important to How Many Teachers 
Purpose or Aim 10 
Questions 7 
Review 5 
Illustrations 4 
Summary 4 
References 3 
Estimate of Time 2 
DISCUSSION 
Reasons given by the teachers for considering the various 
items important: 
1. Assignment: 
a. The inclusion of the assignment In the lesson 
plan reminds the teacher to give one and facili¬ 
tates the giving of it. 
b. The assignment shows the theme of the lesson. 
c. The assignment develops a favorable mind-set in 
the pupilB toward work and prepares them for 
participation in activities. 
d. The assignment is the basis for pupil study and 
the essential care of homework. 
e. The assignment is the explanation of advance 
work which the pupil must understand in order 
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to study correctly. 
f. The assignment gives the teacher an opportunity 
to help the pupils with new work. 
g. The assignment gives the class something definite 
to do. 
h. Assignments given In advance allow pupils to plan 
their work. 
2. Method or Procedure: 
a. Value of the whole lesson depends on procedure, 
which Is the stepping stone to a successful and 
Interesting lesson. 
b. The method or procedure helps to accomplish one*s 
aim and bring the class to the point where the 
assignment fits In. 
c. Procedure helps the teacher to maintain leader¬ 
ship of the class. 
d. Method or procedure written out beforehand gives 
the teacher a knowledge of exactly how various 
topics are to be coordinated. 
e. Procedure helps to have a balanced program. 
f. Procedure helps to cover the material planned. 
2. Purpose or Aim: 
a. Definite purpose or aim written into the lesson 
plan helps teacher to maintain leadership of class. 
b. When there Is a definite purpose, every class is 
planned toward a definite goal of accomplishment 
and progress. 
- 19 - 
c. The purpose or aim la the nucleus of the en¬ 
tire lesson. There must be a good foundation 
to build upon In planning. 
d. The purpose or alia serves as a check for the 
teacher. 
e. The purpose or aim helps the teacher to focus 
emphasis on the important points. 
4. Questions: 
- i 
a. Questions produce thinking on the part of the 
pupils. 
b. Questions help to bring out the most important 
points in a lesson. 
5. Review: 
a. Review helps to correlate the wor!k as a whole and 
to keep it fresh in the minds of the students. 
6. Illustrations: 
a. An Illustration is the best means of explaining 
a subject and of emphasizing the important points. 
b. Students benefit through imitation. 
7. Summary: 
a. The summary acts as a guide to the points which 
must be covered in the lesson. 
b. Discussion often brings in new material - the 
average student needs the help of a summary to 
separate important from unimportant factors. 
f$. References: 
a. The use of references is one way to give young 
- 20 - 
people a broad, cultural background. 
9* Estimate of time to be devoted to various parte of 
the leaeon: 
a. It is important to gauge time accurately in order 
to know how much work can be covered. 
Note: It is interesting to aee that although fifty-five 
teachers stated that they included the assignment in 
their lesson plans, only twenty-six considered it the 
most Important items in their plans. 
SUMMARY 
The results given in Table XX show that each of the items 
listed is of primary Importance to at least two teachers. The 
assignment, however, which is important to more teachers than 
any other item, is of primary concern to only 36^ of the teach¬ 
ers. Prom this we can see that there is no appreciable agree¬ 
ment among the teachers as to the Importance of the items. 
RELATIVE UNIMPORTANCE OP ITEMS 
Q. VII. B. Which one of the items in Question VI do you con¬ 
sider the least important to the success of your 
lesson plan? 
- 21 - 
table; x 
Items Least Important to How Many Teachers 
Estimate of Time 12 
Summary 0 
Method or Procedure 6 
Purpose or Aim 5 
References 4 
Assignment 4 
Illustrations 2 
Questions 1 
Review 1 
No answer given 30 
Note: It would seem that although most of the teachers could 
decide which item they considered the most important in 
their plans, they found it difficult to decide on the 
least Important item. 
DISCUSSION 
Reasons given by the teachers for considering the various 
items least important: 
1. Estimate of Time: 
a. After teaching for a number of years a teacher 
can judge how long work will take without making 
out a definite schedule. 
- 22 
b- It Is difficult to adhere to a time schedule! 
(1) Time varies as a result of the Interest, 
response, and reaction of the class. 
(2) Class time is often changed In some way 
which la beyond the control of the teaoher 
- assemblies, etc. 
2• Summary: 
a. The summary Is unnecessary If the lesson Is well- 
taught so that the class groups the Important 
points. 
b. The summary is often contained In other parts of 
the plan or Is self-evident. 
c. It is Impossible to determine beforehand on a 
summary — too many activities occur during the 
period. 
3» Method or Procedure: 
a. The method or procedure In any class Is more or 
less standard. 
b. The method in any class varies with subject and 
conditions, class response and new situations. 
4. Purpose or A-lmi 
a. A dally aim is superfluous and impossible to unite 
with work. 
b. An aim should be obvious in a good lesson plan 
without writing it down. 
5. References: 
a. References cannot be important because there is 
- 23 - 
so much to be covered In the course of study In 
any subject. 
b. In many subjects references are either super¬ 
fluous or Impractical because of lack of material. 
6. Assignment: 
a. The assignment Is a mere technicality which should 
not be rmde too important. 
b. The assignment varies according to the accomplish¬ 
ment and need of the class. 
c. An assignment can be made up on the spur of the 
moment. 
7. Illustrations: 
a. There Is no need to plan illustrations because 
they occur to the teacher whenever needed. 
g. Questions: 
a. Questions arise naturally when the teacher sees 
the needs of the particular class. 
9. Review: 
a. Review can be included in the main part of the les¬ 
son without making any definite plan for it. 
SUMMARY 
There is no very great agreement as to which of the Items 
listed Is the least Important to the success of a lesson plan. 
Every Item was listed as least Important by at least one 
teacher. 
ADVANTAGES OF LESSON PLANS 
Q. VIII. If you use a written lesson plan, you must feel 
that there are advantages to using one. Please 
state the three most, important- values of the les¬ 
son plan as you see them in your own teaching. 
TABLE XI 
Values Number Finding 
Insures complete covering of work 30 
Work better organized 17 
Better progress because definite goal to 17 
reach and work to cover 
Help to substitute 15 
Help to absentees 13 
Reference for review, tests, etc. 13 
Comparison with previous years as to 7 
time and content 
Gives pupils definite work and goals 6 
Basis for planning In future years ^ 
Makes review of subject matter necessary 3 
for teacher 
Gives teacher confidence in facing class. 3 
No hesitation. 
Make8 giving of assignments quicker and 3 
more definite 
Aids in discipline 2 
Additional number of answers if everyone 
had given three values 
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DISCUSSION 
A few words of explanation will be given to several of 
the values. 
1. The first Is self-explanatory: the lessen plan helps 
the teacher to make sure all the Important points are 
covered. 
c.. Work iu better organized In that the teacher plans how 
to work from one point to another, how to progress from 
the familiar to the unfamiliar. 
3* A definite plan prevents the teacher from wandering all 
over the field. 
4. A substitute by looking at the lesson plan can obtain 
a fairly good idea of what the class Is going to do. 
5. An absentee can be given exact information as to work 
missed If the teacher consults the lesson plan. 
6. The lesson plan Is an invaluable source of reference 
to the teacher when planning review, examination, etc. 
7. The teacher by looking back at previous lesson plans 
can compare her progress to see If content and time are 
equal to the year before. 
g. The pupils benefit when the teacher has a lesson plan 
because they have a sense of purpose and direction. 
9* Lesson plans can be used as a basis for future planning 
when pupil needs, good and bad procedures, etc., are 
noted on them. 
10. The teacher who uses a lesson plan must review her sub¬ 
ject matter. 
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11. A lesson plan glveB a teacher confidence In fac¬ 
ing the dace. A lack of hesitation allows the 
work to go forward as rapidly as the class oan go. 
12. Assignments can be given more quickly and moro 
definitely when a lesson plan is ueod. 
13. Discipline is improved wlien the teacher has a les¬ 
son plan because there are fewer pauses, raore assur¬ 
ance on the teacher*s part, more interest on the 
pupils* x^art. 
SUMMARY 
Table XI shows the thirteen advantages which the teach¬ 
ers in the study listed for written lesson plans. No one 
advantage was cited by more than of the teachers. Thus 
again there was no unanimity as to outstanding advantages of 
the lesson plan. 
TIME SPENT ON PLANS AND PERIOD COVERED BY PLANS 
Q. IX. Approximately how much time do you spend on the prep¬ 
aration of a lesson plan? 
Q. X. How far in advance do you make out your lesson plan? 
That is, do you use a daily, weekly, or unit plan? 
- 27 - 
TABLE XII 
Type of Plan Time 3ubJeot 
Unit 3 “ ^ hours English 
Unit 3 hours Latin 
Unit 1 hour Business 
Unit 3 hours History 
Unit 1 hour History 
Unit 1-2 hours English 
Weekly 1 hour English 
Weekly 20-30 minutes English 
Weekly 20 mlnutas English 
Weekly 2 hours 
9 
English 
Weekly 3 hours English 
Weekly 15 - 20 minutes French 
Weekly 20 minutes French 
Weekly 1 hour French 
Weekly 30 - 60 minutes French 
Weekly 20 minutes French 
Weekly ko minutes Latin 
Weekly 1 hour Latin 
Weekly 4 hours Home Economics 
Weekly 30 minutes Business 
Weekly ly - 2 hours Business 
Weekly 20 minutes Business 
Weekly 3 hours Mathematics 
Weekly 10 - 30 minutes Mathematics 
TABLE XII {Continued) 
Type of Plan Time Subject 
Weekly 1 hour Biology 
Weekly 1 hour General Science 
Weekly 20 minutes Biology 
Weekly 1 hour Biology 
Weekly 20 - 30 minutes History 
Weekly 2 hours History 
Dally 30 - minutes History 
Dally 15 - ^5 minutes History 
Dally 1 hour History 
Dally 20 minutes History 
Dally 20 - 30 minutes History 
Dally 30 60 minutes Physics 
Dally 1 hour Chemistry 
Dally 30 minutes Chemistry 
Dally 10 minutes Mathematics 
Dally 30 minutes Mathematics 
Dally l£ hours 
: 
Mathematics 
Dally 10 minutes Mathematics 
Dally 30 minutes Mathematics 
Dally 45 - 60 minutes Home Economics 
Dally 30 minutes Home Economics 
Dally 30 minutes French 
TABLE XII (Continued) 
Type of Plan Time Subject 
Daily 30 — 45 minutes French 
Daily 15 * 20 minutes English 
Daily 15 minutes Biology & English 
Daily 30 minutes English 
Daily 20 minutes English 
Daily 45 minutes English 
DISCUSSION 
1. Since the first of these two questions depends to a 
considerable extent on the answer to the second, it 
was considered with it. 
2. For the purposes of this study a unit plan was con¬ 
sidered as any plan involving more than a week*a 
work. 
« 
3. Eleven teachers could not set an approximate time 
limit to the preparation of a lesson plan because 
of the variability in preparation time. These eleven 
teachers used daily plans. 
summary 
From the lnfonpation presented in Table XII it would see 
that comparatively few teachers in the group plan their work 
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on a unit basis. About the same number of teachers plan by 
the week as by the day but many of those who plan by the week 
Indicated that they also did some dally revision on their 
plans. There seems to be no agreement as to the time spent 
on lesson plans either according to the type used or the sub¬ 
ject taught. 
REPETITION OF IE3S0N PLANS 
Q* XII. Do you use the same lesson plan more than once In 
your teaching? 
TABLE XIII 
Answer Number of Teachers 
Yes 36 
No 30 
No answer given 7 
SUMMARY 
Of the sixty-six teachers whc answered Question XII 
about an equal number Indicated that they did net use <hie 
lesson plan more than once in their teaching as indicated 
that they did. 
When do the thirty-six teachers use the same lesson plan 
more than once in their teaching? 
- 31 - 
tabu: xiv 
When Number of Teachers 
Year to year 20 
Duplication of classes 10 
Successful plans only 
from year to year 
4 
Semester to semester 2 
Note: All of teachers In the thirty-six stated that they did 
some revision on their plans according to the class for 
which it was meant. 
SUMMARY 
Four principal repetitions of lesson, plans were given: 
55$ of the thirty-six teachers used the same lesson plans from 
/ 
year to year; 28$ if they had more than one class in the same 
subject; 11$ used only outstandingly successful plans again; 
5.5$ used the same plans if a course was repeated in the 
second semester of a year. 
U3E OF LESSON PLANS OUTSIDE OF CLASSROOM 
q. XIII. Do you put your lesson plans to any use after they 
have been used in the classroom? explain. 
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TABLE XV 
For What Purpose Number of Teachers 
Make-up work for absentees 9 
Improvement 9 
Reference g 
Review, testa 7 
Comparison 5 
Discussion 1 
Curriculum Study 1 
No use after classroom 33 
DISCUS3I0N 
The purposes cited above need some clarification: 
1. Self-explanatory. 
2. Improvement; checking over the lesson plans to see 
where they could have been made better, noting 
good procedures, certain needs shorn by class, etc. 
3. Reference: looking back at previous plans to find 
successful procedures, etc. 
14-. Review, tests: using the lesson plans as. a basis 
1 
i.- 
for review and tests. 
5. Comparison: checking with the previous year's plans 
to see how the class is progressing. 
6. Discussion: faculty discussion concerning teaching 
methods - lesson plana were used as topics. 
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7. Curriculum atudy: one teacher had etudled l.e.on 
plans of faoulty Members In a curriculum revision 
program. 
SUMMARY 
Forty teachers Indicated that they put their lesson 
plane to some use after they had been used in the classroom. 
There was no great agreement as to the uses to which the plans 
were put. These included: make-up work for absentees, im¬ 
provement of future plans, reference work with previous plans, 
review, comparison with provlous work, discussion of lesson 
plans, and study of plane in a curriculum study. 
GENERAL SUMMARY 
In the introduction to this problem it was stated that 
the purpose of the study was to determine whether a particu¬ 
lar phase of educational theory - that of lesson planning - 
was being carried out in practice. An attempt \/ill be made in 
this general summary to bring together the information obtained 
from the study into an organized body of data. 
Seventy-five high school teachers in two cities and three 
towns were interviewed and asked to fill out questionnaires in 
an attempt to determine what their lesson planning procedure 
was in the teaching of their respective subjects. The data ob¬ 
tained from the seventy-five teachers gives us the following 
picture of the way in which they adapt lesson planning theory 
to actual practice: 
f 
Written lesson planning of some type Is done by at least 
90^ of the group, which means that In this particular group 
the average teacher (average la being used here In the sense 
of typical) believes in written leBson plana and makes some 
attempt to adapt theory to practice. Those teachers who never 
or only occasionally use written plans have purely individual 
reasons for their procedure In this respect. In the same way, 
these teachers who use lesson plans only occasionally have 
individual reasons for using lesson plans when they do. They 
must be considered exceptions in the group of which they are 
members. 
Objections to written lesson plans in this group were few. 
The largest number registering any one objection was fourteen. 
The disadvantages named were easily classified into five 
groups: lesson plans (1) tended to routinize class work (four¬ 
teen votes); (2) took too much time to prepare (ten votes); 
(3) were unnecessary (seven votes); (4) had to be revised con¬ 
tinually (eight votes); or (5) were dependent for their prac¬ 
ticality on the ability of a class (six votes). From the fact 
that the majority, sixty-eight, of these teachers use written 
lesson plans, it would seem that no one of these difficulties 
is Insurmountable or Important enough to outweigh ti.e advan¬ 
tages of written lesson plans. 
Of three types of lesson plans used, no one type was used 
by more than 4H* of the teachers. But the differences found 
between any two of the three types used are so slight that It 
can be safely said that the teachers as a whole use somewhat the 
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same type of pie* - a coition of outline ana note, with 
emphasis sometimes on the outline, sometimes on the notes. 
The assignment was found to be the only item Include! 
in their lesson plans by as many as 75* of the teachers In the 
group. Every Item listed in Question Ill of the questionnaire 
was included by son® of the teachers with the summary of the 
lesson found at the bottom of the list and used by only 23,; 0f 
the group. In the light of this data, it would seem that the 
assignment was by far the most necessary Item in the lesson 
. plant with all the other Items ranking far below as far as 
occurrence in lesson plans is concerned. 
Every Item in the list was named &s raost important to the 
success of their lesson plans by at least two teachers. Here 
again the assignment was given first place, being of primary 
Importance to tvrenty-six out of the seventy-three teachers, but 
since this was only 36$ of the total group, it must be gathered 
that no one item is particularly .important in the opinion of 
this group. In the same way each item was designated as unim¬ 
portant to the success of a lesson plan by at least one teacher. 
But in this question too few answers were given to be able to 
make any generalization about the least important item. 
This group of teachers found values for lesson plans which 
could be put under thirteen headings. There was a wide range 
in the number naming the various advantages, from thirty votes 
for the assurance that work would be completely covered if a 
lesson plan were used, to tvro votes for the disciplinary value 
of a lesson plan. 
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The weekly and dally lesson plan3 seem to be the most 
popular as far as the members of this group are conoerned. 
The time spent on lesson planning varied so that the only 
conclusion possible Is that the time necessary is a purely 
individual matter. 
Almost exactly one—half of this group of teachers used 
their lesson plans more than once in their teaching, either 
for a duplication of classes from year to year, semester to 
semester, or class to class In the same semester. of the 
group put their lesson plans to some use outside of the class¬ 
room. 
LIMITATIONS 
The main limitations to this problem can be divided into 
three groups dealing with: (1) Subjectivity of the study; 
(2) Small number of teachers contacted; (3) Questionnaire 
itself. A short summary of each of these limitations will be 
given. 
(1) In any problem such as this where the Information is 
obtained from interviews and questionnaires the answers given 
are the subjective opinions of the people questioned. The 
difficulty arises here from the different ways in which persons 
lntorpret a question, the different weights which they give to 
certain phases of subjects. It must he admitted that what one 
person would decide about a particular situation mleht be en¬ 
tirely opposed to what another person would decide about the 
same eltuatlon. Differences In background, training, and ex- 
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perlence affect the answers given. This factor of oub- 
Jectivity must always be kept in mind In thinking of the 
results shown In the study. 
(2) The more teachers contacted in a problem of this 
type , the more valid the conclusions which can be drawn con— 
cerning the general practice. In this particular study, how¬ 
ever, where seventy-five teachers make up the total, the con¬ 
clusions drawn can hardly be for more than the group Itself. 
One would be committing a logical fallacy in Judging the pro¬ 
cedure of teachers as a whole from such a sampling. The most 
that can be done is to find the general trend in the group 
studied and assume that it might be typical of the whole 
teacher group. 
(3) The questionnaire method of obtaining Information 
also has certain difficulties. Questions must be made more 
or less concrete in order to facilitate answering of them but 
their very concreteness makes It hard fox* the teachers to put 
in any of the circumstances which might qualify their answers. 
Although the Interviews were intended to ascertain some of 
these qualifications, there are undoubtedly many answers in 
the data which vary with circumstances but which were definitely 
answered In one way or other by the teachers in order to satis¬ 
fy the demands of the questionnaire. 
Another difficulty in connection with the questionnaire 
is found in the certain items to which some of the teachers 
make no answer. These unanswered questions cannot be put on 
one side or the other; they must simply be counted In without 
being weighted. 
CONCLUSION 
The main purpose of this study has been t.o obtain a 
picture of the lesson planning procedure of a group of seventy- 
five teachers in an endeavor to determine whether they adapt 
theory to practice. The Information concerned with this pur¬ 
pose has been given to a great extent in the general summary. 
It only remains to state any general conclusions which may 
have come to light concerning the group studied. 
The teachers in the group are agreed, on the whole, that 
lesson plans are not onli' helpful but necessary. Any differ¬ 
ences which exist in their procedure are more often due to in¬ 
dividual ideas than to subjects taught, although the group 
agrees that less detailed written planning can be followed ac¬ 
cording as one’s years of experience increase. 
The methods followed by the members of this group are the 
oneu which have proved to be best for their particular pur¬ 
poses - methods determined by trial and error over many years 
or methods still in the process of being determined. Educa¬ 
tional theory is important to them only as it can be used ac¬ 
cording to expediency. Lesson plans are good only as long as 
one knows how to use them - and when to desert them. 
According to the results of this study, educational 
theory as applied to lesson plans Is practical and workable to 
a certain degree. A comparison of any one of thes*1®°"^iona 
on lesson plans given In the list of books under ler-^ 
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with the data collected in this study will show several 
examples of discrepancy. How much of this discrepancy la 
the result of the fact that the theory is not completely 
workable, how much the result of teacher dislike of theory, 
how much the result of various other causes is still to be 
determined and might well be the subject of another problem. 
This study has achieved its purpose in ciraply presenting the 
practice in the matter of lesson plans of an average group 
of teachers. 
APPENDIX 
- fco - 
appendix 
I. SUGGESTED HEADING - Ab far as la known, a survey of 
the type made in this problem - to determine what the actual 
lesson planning procedure of a group of teachers is - has not 
been undertaken before this time. As a result, there is no 
source of literature which tells us anything about the exact 
subject of the problem. There are, however, numerous texts 
which include a discussion of lesson planning and plans pre¬ 
sented from the viewpoint of what should be done rather than 
from that of what ij3 done as in this problem. The data of 
this survey shows what the teachers in the group studied 
actually accomplish as far as lesson plans are concerned. 
The list of books printed below contain a discussion of the 
educational theory which, according to the respective writers, 
should be the basis of practice. The list is given here in 
order that anyone Interested may have a source of available 
information on the subject. 
Bagley, William C. and Macdonald, Marion E. Standard 
Practices in Teaching, New York, The Macmillan Co., 
1932. Chapter IV, pp.31-36. 
Crawford, Claude C., How To Teach, Los Angeles, Southern 
California School Book Depository, 193&- Chapter III, 
pp.126-143* 
Garrison, Noble Lee, The Technique end Adralnlstratj.on_of 
Teaching, New York, American Book Co., 1933* Chapter 
XIV, pp.363-396- 
Holley, Charles E. The Teacher1o Technique. New York, 
The Century Company, 1922. Chapter XVII, pp.32^-356* 
Maxwell, C* R* and huesser, W. C., Observation and Dir¬ 
ected Teaching In Secondary Schools. Mew York, 
Prentice-Hall, Inc., 1939* Chapter IX, pp.215-2^0. 
Mueller, A. D., Teaching In Secondary Schools, New York, 
/ 
The Century Company, 192$. Chapter XVI, pp*380-39$. 
Rue&iger, William Carl, Teaching Procedures, Boston, 
Houj hton Mifflin Company, 1932* Chapter XX, pp«33$- 
359* 
Sanford, Charles , Hobberton, William, and McHarry, 
L. J., Student Teaching, Champagn, Illinois, Stipes 
Publishing Company, 19^0. Chapter VII, pp.116-130. 
Schorllng, Raleigh, Student Teaching, New York, McGraw- 
Hill Book Company, Inc., 19^0. Chapter V, Pp.C7~Hr 
II. QUESTIONNAIRE - 
1. Do you uae a written lesson plan of some type: 
( ) a. Never? ( ) b. Occasionally? ( ) 0. Alvay(,? 
(check one) 
2. If you do not now use a written lesaon plan of some type, 
approximately how long was It after you started ot teach 
that you ceased to use sucxi a plan? 
3. If you never use a written lesson plan, you must feel that 
there are disadvantages to using one. Please state your 
three most important objections to the lesson plan. 
(Everyone is invited to answer this question.) 
a. 
b. 
c. 
4. If you use a lesson plan occasionally, please state under 
what circumstances and why. 
r,. if you use a lesson plan at all* indicate of what type it 
usually is: 
( ) a.Diagram ( ) b.Outline ( ) c.Notes ( ) d.Any other 
type (Please explain) 
many of the following 6. If you use a lesoon plan at all, how 
items do you include in it? 
( ) a. Purpose of Aim 
( ) b. Method or Procedure 
( ) c. Estimate of time to be devoted to various ^arls 
of the lesson 
( ) d. Illustrations 
( ) e. References 
( ) f. Ciuestions 
( ) g. Assignment 
(() h. Review 
( ) i. nummary of the lesson 
Note: If you Include any items not found in the list, 
please record them. 
7. Which of the Items in Question 6, do you consider the most 
important to the success of your lesson plan? Why? 
The least important? Why? 
g. If you use a lesson plan, you must feel that there are ad¬ 
vantages to using one. Please state the three most impor¬ 
tant. values of the lesson plan as you see them in your own 
teaching. 
a. 
b. 
c. 
. Approximately how much time ao you spend on the preparation 
of a lesson plan? 
9 
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10. How far In advance do you nufce out 
That la, do you use a dally, weekly your lesson plan? 
» or unit plan? 
11. Do you use the same lesson plan more than once In your 
teaching? When? 
12. Do you put your lesson plans to any use after they have 
been used in the classroom? Explain. 
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